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1. Preamble and principles  
We do not believe that there is any child who consciously and maliciously goes out to behave badly. We believe 
that every child wants to succeed and to make good choices. However, behaviour in itself is a communication of 
an unmet need. A child is telling us about their unhappiness, anxiety, fear, or insecurity. Their behaviour is what 
they consciously or unconsciously believe is a protective measure for them. This may mean that they feel that they 
will not suffer abandonment or failure or have to deal with unpredictable behaviour from adults. 

We believe through actively demonstrating to a child that they are safe, loved and that we care about them and 
their future, they will be able to make progress and learn well. 

“[We are talking about]…a paradigm shift in the very way we think about and do justice….to a justice that heals. 
Our prevailing adversarial system is based upon a Roman notion of ‘Justice’ as just deserts. Causing someone to 
suffer creates an imbalance in the scales of justice, and the way to rebalance the scales and do justice is to cause 
the responsible person to suffer; we respond to the original harm with a second harm…This sets into motion 
endless cycles of harm. Restorative Justice seeks to interrupt these cycles by repairing the damage done to 
relationships in the wake of the ‘crime’ or other wrongdoing…Justice is a healing ground, not a battleground.” 

- Excerpt from The Little Book of Race and Restorative Justice by Fania E. Davis 

We call this policy a ‘Behaviour Education Policy’ because our goal is to educate through how we deal with 
behaviour incidences. We aim to ‘connect’ before we ‘correct’ and to help each child feel confident about 
themselves with a sense of consideration for others. We call this our CC way at Grange. Because we believe in a 
child having confidence, we do NOT believe in using shame or power dynamics to overcome the child. Shame 
leaves a negative residue and scar way beyond the specific incident and using power teaches the child only to 
submit when someone is more powerful than them. It does not teach agency (taking responsibility for our own 
behaviour) and self-regulation (the ability to regulate our own behaviour). Agency and self-regulation are the key 
goals we are striving for, for each of our children. 

“…do people learn that skill when we use punitive systems? No. We have decades of research both at the level of 
the prison system and school system that punishment does not actually change behaviour. That people are 
punished, they are removed, they come back, they do the same thing. We’ve used this evidence that those people 
are too messed up to save; it’s actually evidence that punishment is a failed response.” 

- Carla Shalaby in EL magazine – On Radically Inclusive Discipline 

2. The Team   
We recognise that all the adults working in our school are human and vulnerable to tiredness, frustration and other 
human emotions. We actively work to support the adults so that they remember that supporting children in learning 
‘behaviour’ is a CORE part of our job and not separate to the teaching. We will work collaboratively to support the 
teacher and educator so they are not alone in their work. We work as one team to support the child with the class 
teacher taking primary responsibility for helping them to learn positive behaviour that is confident and considerate. 
We are all interconnected and responsible for each other.  
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• Roving Redirector (Mr Omotayo) - The face of the team focusing on behaviour is our behaviour mentor 
(the role that we call ‘Roving Redirector’) whose job it is to seek out places of energy that have been 
‘misdirected’ and require support and plan and facilitate this support. We are actively recruiting a second 
person to work with the Roving Redirector to increase capacity and become more proactive in planning 
supportive pathways for children and adults to succeed in learning and making progress.  

• Deputy Headteacher (Ms Edwards) - The lead on behaviour education especially with the processes of 
reflection and restoration. Mrs Edwards also leads phase Year 2-3.  

• Inclusion Lead (SENDCO) Ms Waite - Focuses on ensuring that the children understand the process to 
help them make progress with their behaviour choices. Ms Waite is always consulted in cases of Special 
Educational Needs to make sure we are communicating in accessible and effective ways. This helps 
children to fully comprehend and engage with our restorative practice. Ms Waite is also involved in creating 
plans for individual children to help them succeed and is a key member of the Team Around the Child. 

• SLT - We have an SLT that believes in supporting the whole child and does not believe in a punitive 
approach that focuses just on the ‘wrongdoing’. This includes Mr Rasheed who leads the phase Year 4-6 
and Ms Weber who leads phase EYFS-Year 1. 

• The Headteacher (Mr Kerbel) - is fully committed to a restorative (non-shame-based) approach and takes 
the lead in working in partnership with parents and carers to support them to support their children to learn 
agency and self-regulation with confidence and consideration.  

• The Governors (Chair of Governors is Ms Katie Atkinson) – fully support the focus of this behavior 
education policy. The Governors have given their full backing to the CC Way and see it as a central key 
part of their vision for Grange. They see the CC Way as a way for our children to succeed in our school 
and beyond it when they graduate. They are continuously reviewing and listening to Headteacher reports 
to check that the School stays true to its mission and achieves the goals of raising outcomes (in all key 
areas such as attendance, attainment and wellbeing) for each of our children, every day at Grange 

• CC Ambassadors - We have a team of peer mentors aka CC Ambassadors organised by the Roving 
Redirector who work as peer mentors and support the children in their behaviour choices and restoration. 

• Parents and Carers - Our parents and carers are able to connect with the Classcharts app in real time 
and can contribute to encourage good choices of behaviour at home. We encourage all parents to 
download the app. In cases of orange reflection, parents and carers will be involved and if necessary with 
the Team Around the Child as well. 

• School dog (Connie) - our school dog is currently completing her initial training with her handler Mr 
Hutchinson and we hope that in 10 months’ time will be applying for school therapy dog training. Connie 
visits classes and also has special calming time with children who benefit from this. We also introduce pets 
into classrooms when we feel this will benefit whole class dynamics and teach caring and responsibility. 
Harriet the hamster currently lives in Mandela classroom. 

3. What we are against 
The school is actively against exclusion. We are committed to never permanently excluding and to minimising 
fixed term exclusions (FTE). FTE will be enforced only in a case of harm towards other children and / or adults 
in order to stop the harm and plan the next steps in the programme of supporting the child. This allows the 
Team Around the Child to enable them to succeed. We see the behaviour as the communication of an unmet 
need for that child. In order for them to learn and succeed we play ‘detective SENCo’ to understand the need 
and devise a plan that does not crush the child but allows them and their classmates to flourish. If a situation 
arose where a permanent exclusion was unavoidable, as a last resort we would assist in a managed move 
and commit to seeing through the process so that we remain advocates for the child. This would only happen 
if we had decided something had occurred that means on balance of risk, we cannot guarantee the safety of 
the child or others if they were to stay in our school. 

4. Relationships 
Relationships as the keystone that holds everything together 
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It is a human need to belong in every child no matter how dismissive or rude they are. As mentioned before, 
behaviour is sometimes an expression of misdirected (perceived) ‘protective’ measures. A classroom is a 
community and every child needs to feel safe and that they are a valued member of the community. This is the 
reason why we aim to avoid punishment that removes or excludes because it increases the harm. We believe in 
building relationships every day. We believe in routines because they depersonalise confrontation and build ways 
of doing things that nurture collective and communal spirit and address our needs.  

“…We all feel insecure at times. We all want to be noticed. We all hope to be successful. We all have been hurt by 
the unkind words of others. We all work harder when…[others] encourage us….”  

- Danny Steele on Twitter 

Some ways to build these relationships are: 

• To genuinely be interested in a child 

To make time to actively listen (At Grange we invest in multiple adult teams to enable one adult to take 
over whilst another adult can listen to the child) 

• To seek out adults that the child feels safe with 

• To allow the child space and time to get on track 

• To affirm them for positive behaviour beyond just assuming that positive behaviour is a given 

• To problem solve together 

• To involve children in the decisions 

• To discuss with children rather than tell them 

• To include the adults who are important to them 

• To include older peers (e.g. the CC Ambassadors) 

It is important to acknowledge that adults have these same needs and may need support because they are feeling 
tired and taking the behaviour of a child personally. At that time, we all need to support our colleague to regain 
their strength. 

We need to bear in mind: “…People sometimes worry that if we offer comfort when children are upset, we are 
saying ‘I accept your behaviour’ What we are really saying is ‘I accept your emotions and I am here to support you’  

- cited by Sheila Mulvenney on Twitter and attributed to Jessica Milburn 

“If you could offer teachers one piece of advice for dealing with their most challenging student, what would it be?  

To decide that you’re going to shift away from judgement and toward curiosity about the child. So you would stop 
asking , what can I do to fix this kid? And instead ask, What do I need to know What questions do I have about 
who they are? What questions do I have about how they feel day in and day out in my classroom space? What can 
I be curious about? What can I learn ? Not, what have I tried and what should I try instead? 

Reflect on what you can do to change the dynamic between you and this kid from one where they are a problem 
that you’re trying to solve to one where they are a human being, that you’re trying to be in a relationship and 
community with”  

- Carla Shalaby writing in EL magazine – on radically inclusive discipline 
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5. Routines and the power of AFFIRMATION 
We believe that enacting routines are moments of ceremony and affirmation that nurture communal spirit and 
depersonalise confrontation. 

It is up to each class team of adults to build their routines and we recommend that the adults are clear about their 
expectations and practise the routines with their class in order for them to succeed. This will work even with a 
cover or supply teacher if the teacher is clear about the routines and expectations from the start and models them 
e.g. a gathering hand. 

We bring everything back to our CC way at Grange, which helps us to all realise that we are part of a caring 
community that is a special place and a special school to be part of. 

We aim to use the power of affirmation instead of ‘rewards’. Whilst rewards encourage extrinsic behaviour shaping; 
affirmation transforms behaviour from the inside out and helps a person recognise that they are on the right path. 
This realisation shapes the brain and becomes a powerful experience. Classcharts is our primary affirmation 
resource but we use others such as stickers, certificates, written feedback praise and most importantly verbal 
praise for specific behaviour that we are encouraging the child to notice that they are doing well and will make 
more of these choices in the future. We therefore aim to make the praise specific and to focus on what is really 
important about the behaviour eg “You persevered; did not give up and then you made it. Really well done!” 

We use Classcharts as a continuous affirmation tool in order to highlight great behaviours and we recommend that 
the adults in the room team up to put Classcharts on the board and keep updating it. 

Other routines: 
The start of year class charter – every class collaborates to create their own charter of good positive behaviour 
and communal rules 

Starting the day with the CC salute – a hand on heart stating: ‘Confidence for myself, and a circular hand motion 
stating: ‘Consideration for our beautiful world and all those in it’ 

The uniform routine – At the start of the day the teacher should praise the children in the correct uniform – (this 
includes correct PE kit) and give classcharts points. For incorrect uniform or kit, a slip should be given to the office 
to make contact with home. We will also build a stock of spare uniform and kit in the welfare in order to support 
children who are not getting adequate support from home. 

CC walking – this reinforces order and calm around the school. Children walk quietly with hand on heart in a line 
on the left hand side. 

Star sitting – we actively teach children to sit up straight; to track the speaker (where they are directing attention) 
to ask and respond as an effective scholar; to respect those around us by not distracting them and not letting them 
distract us. 

D.E.A.R – every child is read to at least once a day to nurture the sense of wonder when you have a story read to 
you. 

PSHE lessons – taught by the class teacher and contain a ‘calm me’ aspect. 

Restorative practice – we are always looking to restore peace and repair the harm. This can be done through 
circle time, genuine non-shaming enquiry and discussion. This should result in suggestions of ways forward which 
may be to apologise; to fix something; to make something as a gesture or to do something for the person harmed. 

The weekly Headteacher assembly - highlights a value/character strength and a feedback quick discussion. 
Classes should pause the video at this point and facilitate a short discussion. Children are able to place their 
feedback on post-it notes which are delivered to the Headteacher, read by him and returned to the class. We 
suggest keeping a scrapbook for this so that the class can look back at their thoughts. 

As stated, every class will have their own routines and rituals and these are all important as part of relationship 
building. At the start of the year and at conclusion of the year, it is good to do exercises where every child makes 
positive value comments about each child in the class so that they see their worth through validation and 
affirmation. 

It is particularly validating for children to have an audience and we recommend that the class regularly invite the 
Headteacher and SLT in to visit the class and celebrate their routines and rituals and way of learning. 
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6. When things go wrong - correction 
“The greatest protective factor is a grownup who listens before lecturing, who connects before they correct, and 
who shows up equally emotionally steady in the best of times and worst of times” 

- Retrieved from internet: Lets talk Squid Game and children’s exposure by Claire Orange 
digiisocial.com – Oct 10th 2021 

6.1 The thermostat  
Originally the school used the ‘behaviour thermometer’ which aimed to let a child know that things were escalating 
and they could stop before it goes further. The intention was also for the child to know exactly what was coming 
and therefore have a clear boundary. We found that for many children the stress of potential escalation meant that 
they gave up and accelerated to meltdown. 

We therefore turned the thermometer into a wellbeing thermometer so that children would understand that the goal 
is for them to be mentally healthy and well. We also changed the thermometer to the thermostat to show that we 
can all collaborate to self-regulate and that it is in our power to get back on track. We introduced a getting back on 
track affirmation award in Classcharts. The thermostat is still there but our signage needs to be updated.  

Next step: to put stickers over the thermometer to turn it into thermostat and for all teachers to revisit the 
thermostat with their classes and explain it to them. 
Blue and Pink – low-level disruption in class 
Adults in the class team should work with the children to discuss what needs to be changed and why. Adults 
should use their own in-class pathway for success such as: Targets and a sticker chart; spending time at break 
with the teacher (although this should be kept to a minimum as children need their breaks); movement breaks; 
working with parents and carers to send home unfinished work 

Purple – physical and verbal aggression 
A purple reflection will be at lunchtime with a member of SLT. This is a restorative conversation to help children 
recognise the harm done and come up with their own resolution for fixing it.  

Orange – serious incidents requiring investigation 
These need deep partnership and collaboration to achieve restoration. Orange incidents include bullying (including 
cyber-bullying), racist, homophobic or sexist use of language or loss of control. This would apply to such behaviour 
in person or online (for example online sexual harassment such as unwanted sexual comments and messages – 
including on social media- sharing of nude or semi-nude images and/or videos, or sharing of unwanted explicit 
content).  
An orange reflection will also take place if the purple reflection does not seem to be working over time. 

It is important to spend enough time on the reflection – to make it a restorative process so the child genuinely 
listened to and respected and for there to be some form of restoration. 

With younger children who are not yet able to access the restoration, the reflection may take more of the form of a 
statement of what we do not do in our school so that the boundaries are clear for the child. A plan will then be 
made by the Team Around the Child to help the child to succeed.  

Red  - risk to safety 

Our line for possible exclusion - which is so negative for the child - is when there is a risk to safety for themselves, 
another child or an adult. We need to demonstrate that such a risk to safety will not be tolerated because it places 
others in danger. When an exclusion takes place, there is a same day Team Around the Child meeting to 
determine what can be changed and put in place to support the child to succeed and to protect those who were 
harmed.  

The length of the fixed term exclusion is at the discretion of the Headteacher and will be determined by the severity 
of the incident. This includes the need to have space for a good robust plan for future success. The reintegration 
meeting will take the form of restoration. It is vital that the adult who was harmed (if relevant) is part of the 
reintegration meeting and also the adults most in position to help the child succeed (usually the teacher). 
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Physical restraint will only be used as an absolute last resort where there is danger of a child harming themselves 
such as running into a road or breaking a window (glass) or hurting another child or adult. If physical restraint has 
to be used, this will be logged as soon as possible and on the same day, with the Deputy Headteacher or a 
member of the SLT. This is in order to learn from the situation and to protect all parties. 

6.2 The Team Around the Child  
The Team Around the Child will usually include the phase leader; class teacher, educator and inclusion lead and 
the Roving Redirector. It may also include the member of SLT who has done recent reflections with the child. The 
aim is to discuss what can be changed or put in place to support the child to succeed.  

The team around the child might also recommend further training or support for specific members of staff or to 
clarify the plan and communication of it. Wherever possible the Headteacher will look to providing professional 
therapeutic supervision as a source of strengthening adult capacity. In most cases this will be done by members of 
the SLT, our play therapists or arranged by the Headteacher with external clinical therapeutic professionals. 

6.3 Interventions 
A preventative and also corrective approach is to provide a nurture group for the child with other peers. This will 
usually focus on the Zones of Regulation curriculum to help the children ‘name it to tame it’. They learn ways to 
recognise emotion and to self-regulate. Nurture groups are coordinated by the Roving Redirector 

7. Peer-on-peer abuse 

7.1 Bullying  
At Grange we follow the definition of bullying being ‘persistent’ harm. We also recognise the mental health harm of 
bullying.  

Bullying can include: 

TYPE OF BULLYING DEFINITION 

Emotional Being unfriendly, excluding, tormenting 

Physical Hitting, kicking, pushing, taking another’s belongings, any use of violence 

Prejudice-based and 
discriminatory, including: 

• Racial 
• Faith-based 
• Gendered (sexist) 
• Homophobic/biphobic 
• Transphobic 
• Disability-based 

Taunts, gestures, graffiti or physical abuse focused on a particular 
characteristic (e.g. gender, race, sexuality) 

Sexual Explicit sexual remarks, display of sexual material, sexual gestures, 
unwanted physical attention, comments about sexual reputation or 
performance, or inappropriate touching 

Direct or indirect verbal Name-calling, sarcasm, spreading rumours, teasing 

Cyber-bullying Bullying that takes place online, such as through social networking sites, 
messaging apps or gaming sites  

 

We follow our restorative practice model to deal with incidences of bullying. Any bullying allegation is logged as a 
safeguarding issue. It is followed up by the Deputy Headteacher, Ms Edwards, who will coordinate a restorative 
approach. We believe that there is always a backstory to a bullying perpetrator. It is crucial to educate them so that 
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they not only stop bullying the victim but also eradicate bullying as an approach in their relationships. This cannot 
be achieved by simple punishment or shaming. We involve parents and carers as partners when necessary 
according to the seriousness of the situation and how smoothly it is being resolved. We take care not to shame 
parents and carers but to explain that this is part of learning about how to conduct healthy relationships. 

7.2 Sexual abuse  
The adults in the school spread an explicit and clear message of care and respect for others. This includes age-
appropriate messages of right to privacy and consent and ultimate respect. 

We run the NSPCC PANTS programme as a basic every year in the Autumn Term and there is no right for parents 
or carers to withdraw from this. The key messages are privates are private; always remember your Board belongs 
to you; no means no; talk about secrets that upset you and speak up, someone can help. 

Our PSHE programme is based on the concept of respect and celebrating difference and there is no right to 
withdraw from it. Our Relationships and Sex Education is underpinned by this same message. We buy into the 
Jigsaw curriculum, which is clear and well researched. 

All children are encouraged to speak up if any other child makes them feel uncomfortable. This is then taken very 
seriously in a restorative circle, which makes clear boundaries and supports all children. We will not leave any child 
feeling that there is no point in speaking up and we will not allow any child to feel such shame that they can’t speak 
up. Our wider goal is to promote a community of respect and celebration of difference. Every child should feel 
confident in being who they truly are without having to worry about the reactions of others. Every adult in our 
school plays a part in facilitating this sense of positive, supportive, respectful community. 

In a case where there is concern, disclosure or allegation about any form of sexual harassment, the school will 
follow the clear process within our Safeguarding policy and treat it with the highest attention and concern to ensure 
safety and immediate addressing of the concerns.  

Next step – display posters around school with this message 

7.3 Racist or homophobic use of language   
Any use of such language will result in at least a purple reflection with SLT and possibly an orange reflection with 
parents and carers. It is important that when dealing with this behaviour we aim to educate rather than administer a 
consequence. We want the child to understand why such language is hurtful and harmful and to understand within 
themselves that this is not a good choice. We are aiming for restoration and future proofing through education 

8. A not-final word 
We remember our Grange Mission Statement at all times and aim to: 

• Learn the child - understand the specific needs of the specific child 
• Learn what works - we are not afraid to adapt, develop and even change things to improve the chances of 

success for the child 
• Learn what it takes to succeed - we never just give up without planning properly and trialling and 

evaluating strategies 
• Never give up - we are committed to never permanently excluding a child and to being the caring, positive, 

resilient, supportive and creative adults in the child’s school life to help them build pathways for success 
 

We are particularly aware that Grange has a higher than 30% index of instability with almost a third of our children 
not making their way right through the school. We therefore aim to make each day a positive and meaningful day 
for each child for every day that they are with us at Grange. 

We are educating for a better world and we therefore see incidences of negative behaviour choice as opportunities 
for education. Every adult in our school plays a part in this both consciously and indirectly through the children 
seeing us meet our staff handbook colleague trust expectations. 

We do not expect fast solutions to take place overnight but we believe through restorative practice and care and 
attention to meeting the needs of our children, we will help them gain agency and self-regulation which in turn will 
facilitate good learning with good or better progress for each of them and concomitant raised outcomes for every 
one of our children.  
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9. Links with other policies 
This behaviour policy is linked to the following policies: 

• Exclusions Policy 

• Safeguarding and Child Protection Policy 

• Online Safety Policy  

• Acceptable Use Policy 

• Anti-Bullying policy 

• De-escalation and Physical Intervention Policy 
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